Evidence-Based
Facilitator Guide Improving
Intermediate Literacy

Recommendation 2:
Direct and explicit comprehension instruction

B Northwest Comprehensive Center
at Education Morthwest

IMPROVING INTERMEDIATE LITERACY



001 £AOOEI T Al $AOCATT PIi AT O &AAEI EOAOI 060 ' OEA/
Recommendation 2: Provide direct and explicit comprehension instruction.
Materials ChecklisB 8 8 8 8888 88888888888888888888¢
)T 00T AGAOGETT T "AAECOI OT A888888888888888888888888
0 OA OA FadilkaDan Geript8 8 8 888888888888 88848 8
(AT AT O00888888888888888888888BBB88888888
Background Resourcesor Facilitator8 8 8 8 8 8 8 8 8 8 8 88 848-50

2AERAOAT AAOB88888888888888888888538888888888



Materials checklist and notes:

Item Consumable | Quantity | Notes:
Y orN

Computer

Projector

Clicker

Power Point Presentation
on USB or Computer

Handouts

Chart paper & pens

Sticky notes

Agenda

Sign In forms

Evaluation form

Articles to be read

Blue and yellow highlighters

Etc.




About the guide

This guide was developed as a model for intermediate schools teaching children in grade8.4t is offered as a complete

training resource for evidencebased practices that support literacy in foah through eighth grade. Designed to support
instructional leaders to deliver effective training to teachers, this guide provides nine evidendeased strategies with practical
application ideas and examples, as well as resources for immediate implementatiwith children and in classrooms.

The components in this guide are derived from the Institute for Educational Sciences (IES): Improving Adolescent Literacy,
xEEAE ET A1 OAAO A AT 11 AAQGEIT 1T &£ OAAOGO A OA HdnAah bekourkd OrEtie ABS A A 6
website: www.ies.ed.gov

Both the guide and presentation materials were compiled by the Northwest Comprehensive Center at Education Northwest for
the Idaho State Department of Education

How to use the guide

This guide is designed to accompany the training provided to an instructional leader (coach, teacher, administrator) who
works with and supports teachers to utilize evidencebased strategies to improve outcomes for intermediate chdren in
grades 48. The instructional leader will be trained to facilitate and lead learning in a school and/or district setting. The
AAAE] EOAOQT 06 O -pro&tddslide prebdnt@tibniwdh af asBoOidted script. Materials for use by the traine
facilitator also include handouts and additional webbased resources to share with teachers.

The design of the guide provides flexibility to facilitators to respond to school or district needs in a targeted manner. Bac
evidencebased practice can be mvided as brief training sessions over the course of a school year. These recommendations
can be grouped into common threads and presented or provided as a full or half day professional development session. The
practices introduced and subsequent activitis are not contentspecific and support improving literacy across content areas in
grades 48.

What participants need to bring

The participants attending this professional learning session should bring theirace instructional materials, teacher manuals,
textbooks, and/or grade level standardsThroughout the session, they will be asked to reference and make connections to the
instructional tools (core instructional materials) they are currently using.
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QOutcomes(post on chart paper)

Understand how metacognition improves comprehension

Learn the structure of a comprehension lesson

Describe 23 evidencebased practices for providing explicit comprehension instruction in specific content area
Identify and apply instructional practices to currentcore instructional materials, teacher manuals, textbooks,
and/or grade level standards

Too oo Too To

Engagement Structures

Structured Partners (group of 2 at table)

Table Groups

Pairs-to-Square (two partner pairs come together to create group of)4

Discussion Placemat (from Discussion modute will be used as engagement and discussion structure in this
module)

Talking Chips

Additional embedded engagement strategiesquick writes, weighty words, inside-outside circle, cold call, whip
around, mind mapgng

To o To o Do Io

Slides Time Suggested Script

5 min. | Welcome

Evidence-Based (Introduce yourself, colleagues, and participants. Establish structured
Facilitator Guide Improving

partners and have partners identify whether they will be a 1 or a 2 during

Intermediate Literacy
partner work.)

1. Vocabulary Instruction

41T AAUG O DPOAOGAT OAlfxdirhediatd Liearnerk ind devedpdd i
B & partnership with the ldaho State Department of Education and the Northwes
1 Comprehensive Center at Education Northwest, a nonprofit organization.

The goal of this workshop is to share evidenebased recommendatiors for
improving intermediate literacy. It is designed to provide the research and
practical ideas for meeting the needs of all students, including struggling




readers across content areas. We hateur outcomesfor today (point to
chart paper.) By the ed of this training, you will be able to:

A Understand how metacognition improves comprehension

A Learn the structure of a comprehension lesson

A Describe 23 evidencebased practices for providing explicit
comprehension instruction in specific content area

A Identify and apply instructional practices to currentcore
instructional materials, teacher manuals, textbooks, and/or grade
level standards

Our shared goal is to provide support for Idaho educators, as together we ar|
challenged with equipping fourth through eighth grade children with literacy
skills, so these children can competently meet the collegand careerready
expectations they will be facing in just a few more years.

Quote

14

ot

Texts young adults are asked to read in
postsecondary settings, including community
colleges, the workplace, and the military are
significantly more demanding than high
school textbooks.”

(Wiliamson, 2008)

Comprehensive Center

3 min.

Quote
Take a minute to read and reflect on this quote
(Allow thin k time).

What does this make you think about as a fourtkighth grade teacher?
(Allow people to share their thoughts.)

What implications does this have for you and for your students?
(Ask people to share out their thoughts.)

Every day and in every clasroom in Idaho, teachers and students are using
texts to communicate through speaking, listening, writing, and reading. We
are preparing our students for a world of informational texts. This
presentation has been prepared for ALL of you here today.

The alility to read critically is the one common factor in all content areas.
Whether you teach math, science, social studies, English, or technology, we




ALL teach literacy.

The Litstasy Chaltengsits Rée © The literacy challenge EO OAAl A O OOOAAT 6OOh O/
In 2019 the National Assessment of Educational Progress, or NAEP, was
m administered at schools across the natiorthe 2019 report card shows that
,.,” y N fourth and eighth graders in most states across the nation have stalled or
A: declined in reading proficiency duing the last decade. A full twehirds of
st Aggy ~ | students did not score proficient in reading on the most recent test. One thirg

of the nation's fourth-graders tested "below basic."

In Idaho, 34% scored at or above proficient in fourth grade and 37% scored
at or above proficient in eighth grade reading. Both of these scores were
above the national averagef-urther, across the board, Idaho is in the top 15
in the national rankings. However, the eighgrade reading score decreased
by four points in 20197 a statistically significant drop.

Students considered proficient or advanced by NAEP standards possess the
academic literacy skills necessary for school success. The national statistics
demonstrate that many students leave middle school unable to read
adequately and are, therefore, unprepared to learn from textbooks at the higl
school level and beyond.

I AAT OAET ¢ O *AATTA #EAI 180 OOACA(Q
and above, students move from the learningp-read stage to the readingo-
learn stage. It is during this stage that students read increasingly more
demanding academic texts containing challenging words and complex
concepts beyond their oral vocabularies and knowledge base. In the critical
transition period from learning to read to readng to learn, we often see a
drop-off in reading scores, particularly for socioeconomically disadvantaged
students.




1 in 4 children in America grow up
without learning how to read.

Educators who work with students in grades 48 know that, unfortunately,
not all children learn to read by the time they leave elengary school.

In fact, 1 in 4 children in America grow up without learning how to read.
How does this affect content area learning? What does that do for their
future? Statistically, 2/3 of students who cannot read proficiently by the end
of 4th grade erd up in jail or on welfare.

53% of 4th graders admitted to reading recreationally “almost
every day,” while only 20% of 8th graders could say the same

tiettttttttatttatett

()

(Read slide aloud.)

What is happening from elementary to junior high? What are you doing at
your school to improve the 20%? How are you supporting the students who
have failed year after year to read and comprehend grade level? How might
this affect motivation? (Structured partner share.)

A few ideas from schools trying to address this issue include:
Librarians knowing students Lexile levels and guiding them towards
appropriate books
Intervention classes targeteddT OOOAAT 008 AT ©Aot
simply blanket intervention programs that may or may not address
specific student needs
Reading clubs where students sign up for books to read
Grade level novels with audible for students who need additional
support
Strong Tier 1 instruction that meets the needs of all students, not just
those on grade level
Etc.




Students who don't read proficiently by the 3rd
grade are 4 times likelier to drop out of school.

O, AAOT ET ¢ O OAAA EO AleBD FAyblngstidoes
not learn to read in a literacydriven society, hope for a fuliling, productive
Il EAZAA AEI ET EOEAOG806 '8 2AEA ,UuUllh £A&
Behavior Branch of the National Institute of Child Health and Human
Development.

Although students who fall behind rarely catch up without intensive

6 intervention, research has demonstrated that secondarievel students can
make significant gains with proper instruction. Evidence also suggests that
struggling middle school readers can improve their reading skills when there
is adequate time for instruction and reseech-validated instructional
practices are implemented.

A Close Relationship Between lliteracy Did you know that there also is a close connection between illiteracy (readin
and Crime - .
on or below 4h grade) and crime? (Read quote on slide.)
« Nearly 85% of the juveniles who face trial in the
juvenile court system are functionally illiterate.
7

Teaching Reading /f not me, then who?

Learning to read is critical to a child’s overall
well-being. If a youngster does not learn to
read in a literacy-driven society, hope for a
fulfilling, productive life diminishes.”

G. Reid Lyon,
rch of the

, AOBO OAAA OEEO NOI®AEIEG @I E@AAMBEO
Do you agree or disagree with this quote? (Thumbs up/Thumbs down).
Why? (Discuss.)

(Then, before moving onto slide 9, quickly have participants synthesize the
information on slides 3-8 addressing effects of illiteracy with the activity
below.)

Write the following question on a sticky note: Why focus on improving
literacy instruction in ALL content areas? Get out your Conversation
Placematand turn to your structured partner.




Our key question is written on your sticky note. This is wét is in the circle of
the placemat. We are now going to use the ConversatiBlacemat
Gsupporting Ideas with Exampleh 6 O Bbdated\dn @e top righthand side
of the placement.

1. Partner 1 will pose the question from the sticky note, but reword
using one of the question promptsin the Supporting Ideas with
Examples, Prompting section. For example, if | was partner Icduld
OAURh O#AT Ul O CEOA infoAnatin intréddckd B |
thus far why we need to focus on improving literacy instructio in ALL
AT 1T OAT O AOAAOeo®

2. Partner 2 would respond using one of the sentence startefsom the
responding section of the placement, citing a fact from slides&

3. Then, partners switchroles--Partner 2 then asks the questionusing a
prompt and Partner 1 responds using a sentence starter

Why Focus on Improving Literacy Instruction? @‘

The teacher is the most important factor in
student learning. If not me, then who?

When we think about improving literacy instruction, nothing will replace an
effective teacher. (Direct participants to write 20x on a sticky note.)

The teacher is the most important factor in student learningA teacher is 20x
more powerful than any other interventionAnd yet it is also true that there is
more variance from classroom to classroom than there is from school to
school or district to district.

()

Good instruction is the most
powerful means of developing
\  proficient comprehenders
and preventing reading
comprehension problems”

-Rand Reading Study Group, 2

002

(Read the quote aloud.)

As we previously dscussed, the ability to read critically is the one common

factor in all content areas. Whether you teach math, science, social studies,
technology, we ALL must provide good literacy instruction to ensure student
have the skills and strategies necessatyp be successful in school and beyong

Our goal today is to provide some specific tools for improving literacy




instruction in grades 4-8. You were asked to bring some teaching materials,
such ascore instructional materials, teacher manuals, textbookslesson plans,
and/or grade level standards so you can apply new tools for improving

I EOAOAAU AOOEI ¢ O1 AAUGO OAOOEIT 8

Idaho Content Standards

English Language
Arts/Literacy

Recognizing the value of consistent, realiorld learning goals to ensure all
students are graduating high school prepared for ctdge, career, and life, our
state adopted Idaho Content Standards in 2011.

(Pull up standards on the website and show where the literacy standards ar¢
and where their content standards ardocated.)

Although labeled on the SDE website as English Lang@sArts/Literacy,
these standards provide a framework for literacy not only in English
Language Arts, but across content areas in history/social studies, science, a
technical subjects.4 T AAUS O ET A& Of ACETT T 1 EIE
fitsintoldaE T 6 O %l CIl EOE , AT COACA 1 000 | %
Literature, Reading: Informational text, and Literacy in History/Social
Studies, Science, and Technical Subjects.) Standards and curriculum work
together to guide teachers in understanding whastudents should know and
be able to do.

Idaho has adopted not only these ELA/Literacy standards, but also content
standards for various disciplines, such as history, science, health, the arts, ¢
The content standards for a specific content area olgtipline provide
guidance on the WHA®% what content teachers should. In contrast, the
ELA/Literacy standards for literacy in history, social studies, science, and
technical subjects provide the HOW such as how teachers can use reading,
speaking, listening,and speaking to help students access and learn the
content. Content teachers are not expected to be reading teacherbut they
are responsible for using their content area expertise to help students meet
the challenges of reading, writing, speaking, listeng, and language in their

10



respective fields.

The Idaho State Department of Education (SDE) website provides a link to t
Standards by grade level, and that link is listed in the references.

Three Key Shifts in English Language Arts G‘

Standards

1. Regular practice with complex texts and their academic
language

2. Reading, writing, and speaking grounded in evidence
from texts, both literary and informational

3. Building knowledge through content-rich nonfiction

et Comceshansi Caer

12

The Idaho Standards incorporates three key shiftfiELA, history/social
studies, science, and technical subjects:

1. Regular practice withcomplex textsand their academic language

Rather than focusing solely on the skills of reading and writing, the
ELA/literacy standards highlight the growing complexity ofthe texts
students must read to be ready for the demands of college, career, and lif¢
The standards call for a staircase of increasing complexity so that all
students are ready for the demands of collegand careerlevel reading no
later than the end ofhigh school. The standards also outline a progressive
development of reading comprehension so that students advancing
through the grades are able to gain more from what they read.

Closely related to text complexity and inextricably connected to reading
comprehension is a focus on academic vocabulary: words that appear in g
variety of content areas (such agynite and commit). The standards call for
students to grow their vocabularies through a mix of conversation, direct
instruction, and reading.

2. Reading,writing, and speakinggrounded in evidence from texts both
literary and informational

The Common Core emphasizes using evidence from texts to present care
analyses, welldefended claims, and clear information. Rather than asking
students questions theg can answer solely from their prior knowledge and

experience, the standards call for students to answer questions that

11



depend on their having read the texts with care.

4EA OAAAET ¢ OOAT AAOAO &I AOO 11 0¢
informatio n, arguments, ideas, and details based on evidence in the text.
Students should be able to answer a range t#xt-dependeniquestions,

whose answers require inferences based on careful attention to the text.

3. Building knowledgethrough content-rich nonfiction

Students must be immersed in information about the world around them if
they are to develop the strong general knowledge and vocabulary they need
to become successful readers and be prepared for college, career, and life.
Informational texts play animp OOAT O PAOO ET AOQEI Al
knowledge. Further, it is vital for students to have extensive opportunities to
build knowledge through texts so they can learn independently.

Grades 6-12 Literacy in History/Social Studes, ® Here are two example standards for Literacy in History/Social &tlies,
Seence, & TeChniCel SUbjects (exemples) ' Science, and Technical Subjects, grades4

CCSS.ELA-LITERACY.RH.6-8.4

Determine the meaning of words and phrases as they are used in a
text, including vocabulary specific to domains related to history/social
studies.

CCSS.ELA-LITERACY.RH.6-8.10

By the end of grade 8, read and comprehend history/social studies
texts in the grades 6-8 text complexity band independently and
proficiently.

et Comceshansi Caer

13
Vertical Aligned Standards - Example ® There is also another great resourcé/ertically Aligned Standards on the
' SDE website calledhe URL to that resource is listed in the references.
14

12


https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf
https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf

Grades 4-8 ‘5

8 tortreest Comphensie Cerier

Here is an example from the vertial alignment in grades 48.

What do you notice about word progression at each grade level? (Discuss a
share out.)

Think about how you might use the vertical aligned standards document
when planning lessons.

15
Any ideas? (Wait time and sharing.)
Again, these Standards broadly reflect the research on improving adolescen
literacy.
I xh 1T AOBO AEOA ET O O1T AAUBO OAOOEH
improves intermediate literacy!
A ® One of our goals as teachers is to develop skilled readess, that students are

What are some essential components
of being a skilled reader?

16

fully prepared for the rigor of college or a career.
What are some essential components of being a successful/skilled reader?

Think about someone you would consider a skilled reader and describe how
they think and what they can do.

(Have patrticipants turn and talk with a partner. Then have them share out ag
you generate a mind map to display background schema.)

Scarborough's Reading Rope

3AAOAT OT OCEGO 21 PAg

, AO6O AT T OEAAO Ox1 AOOAT GEAI AT I BI
Hollis Scarboroudh (2002), Language Comprehension and Word Recognitior|
In her illustration, the twisting ropes represent the underlying skills and
elements that come together to form two necessary braids that represent the
two essential components of skilled reading. Exai AOET 1T 1T £ 3
rope reveals how multifaceted each is.

13



17

For either of the two essential components to develop successfully, children
need to be taught the elements necessary for automatic word recognition
(i.e., phonological awareness, decodingight recognition of frequent/familiar
words), and strategic language comprehension (i.e., background knowledge
vocabulary, verbal reasoning, literacy knowledge). Word recognition is
developed through intentional, systematic, and explicit instruction in te
structure of the English language, such as phonics. Language comprehensic
is developed in a variety of ways through exposure to ideas, conversation,
teacher read alouds, student to student dialogue, and more. In other words,
unlock comprehension of ext, two keys are required? being able to read the
words on the page and understanding what the words and language mean
within the texts that children are reading (Davis, 2006).

&AAEI] E OA:AImoré éabdradte@blanation of the rope can be found
under the resources section of this guide. This resource is only for the
AAAEI EOAOI O 01 pOi OEAA 11 0A AAOAEI

Simple View of Reading (SVR)

Word Reading
strong Poor

1 2

Adequate WR Poor WR
Adequate LC Adequate LC

WRxLC=C

3 4

Adequate WR Poor WR
Poor LC Poor LC

Language Comprehension
stron o

Whiorihwes! Camprenorsive Cenfes
s o

18

The Simple View of Reading (SVR) (Gough & Tunmer, 1986)

50ET ¢ OEA AT 1T AADPOO 1 AdranioA thekrésenicl® CE 8
supported representation of how reading comprehension develops, this
Simple View chart characterizes skillful reading comprehension as the
combination of those two separate, but equally important, components: worg
recognition skills and language comprehension ability.

So, we know that we need to account for language comprehension and wor(
recognition. Gough and colleagues present this SVR in a mathematical
algorithm: WR X LC = C. WR refers to word level reading and LC refers to
ability to understand spoken (oral) language. It is simple multiplication
problem? if one element is low, it affects the final outcome. Just as
3AAOAT O1T OCEB8O 21 PA EI 1 OOOOAOAOh EA
end result? comprehension. Hw can this help us get more targeted with out
instruction and intervention?

14



Using the SVR, we can think about four basic profiles of readers:

(Box 1) Look at Box 1. These readers may have adequate word recognition
and language comprehension. We hopedhall our readers are at least
AAANOAOGA ET OEA Oxi ATIibBITAT 008 !1
good in both components?

(Box 2) Look at Box 2. These readers may have poor word recognition and
adequate language comprehension, which results poor reading
comprehension. In other words, when the text is read orally to them, these
learners can engage in making adequate inferences and answering the kind
of questions that demonstrate an understanding of the text.

(Box 3) Look at Box 3. These rekers may have adequate word recognition
and poor language comprehension, which results in poor reading
comprehension. Some English learners (ELSs) fall into this category, especia
if their first language shares an alphabetic sound system, such as Spanish
Native speakers of English who fall into the category are sometimes referreg
Ol AO Oxi OA AAI 1 AOOG68 4EAU AAT OAA
text. Another more technical term is hyperlexic. This is similar to when you
learn to read a foreign laguage, such as Italian, and can pronounce the worg
AT A OAT OAT AAOh AOO AAT 860 OOAAE OEA
or misunderstanding the grammar and syntax.

(Box 4) Now look at box 4. These readers may have poor word recognition
and poor language comprehension, which results in poor reading
comprehension. If a student has poor word recognition, you will need to
assess language comprehension using read alouds, or something similar, to
determine if they also struggle with language comprehensio

Our task is to find out why a reader is having difficulties. We want to find
AAAE OAAAAOB6O OOOAT COEO AT A AAPEOA

15
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Again, Box 1 is the goal, lmause we know that children who have success
with reading comprehension are those who are skilled in both word
recognition and language comprehension.

4AEEO EO A AEC AT 1 AADPOs , AOBO OAEA
Iea,rr!ec‘i on t~his,, inde.A'I"ake lmtyour Cor]ve,rsgtior‘l Placeme_nt. leis }ime, we
xEll OOA OEA Ai @ 1 AAAT AA O3Ul OEAOH

bottom center of the placement.

1. Partner 1 will prompt with a question listed in the prompting section.
For example, if | was partner 11A T O1 AWHatkeyhdea® can we
take awaye 0

2. Partner 2 would respond using one of the sentence startefsom the
responding section of the placement, citing information from the
Simple View of Reading from slides-8.

3. Then, partners switch roles-partner 2 then asks the question using a
prompt and Partner 1 responds using a sentence starter.

7EAT OEETEET C AAT OO 3AAOAT O1 OCEG&O
the effects of illiteracy, it becomes clear that all teachers share the goal of
helping our students develop skillful reading comprehension across content
areas. We need to embrace that we are all teachers of literacy skill® you
agree? Disagree? What things come to your mind when you hear this? (Pau
and allow teachers to share with tale groups.)

16



A Collection of the Best Available Evidence

The IES Practice Guide

19

()

IES Practice Guide

The components in this presentation are derived from the Institute for
Educational Sciences (IES): Adolescent Literacy Practice Guide (released
August 2008), which is a collection of the best available evidence relateal
specific topics.

&AAE]I EOAOT 060 .1 OAq

There is additional information on the development of the IES guides in
appendix A of the guide. A short excerpt on evidendmsed practice and how
EQO EO 11 OA AheHnistitut® Bf&du€afivd Scfedces@S) publishes
practice guides to share evidence and expert guidance on addressing
education-related challenges not readily solved with a single program, policy|

N s o~ A o~ N s o~ A o~

for a coherent appoach to a multifaceted problem. Each recommendation is
explicitly connected to supporting evidence. Using common standards, the
supporting evidence is rated to reflect how well the research demonstrates
the effectiveness of the recommended practices. Stig evidence means
positive findings are demonstrated in multiple weltdesigned, weltexecuted
studies, leaving little or no doubt that the positive effects are caused by the
recommended practice. Moderate evidence means walkesigned studies
show positive impacts, but there are questions about whether the findings
can be generalized beyond the study samples or whether the studies
definitively show evidence that the practice is effective. Minimal evidence
means that there is not definitive evidence that theecommended practice is
effective in improving the outcome of interest, although there may be data to
suggest a correlation betweenthe pracR A AT A OEA 1T OOAT |
39).

17



5 Recommendations for Improving Literacy

1. Provide explicit vocabulary instruction
2. Provide direct and explicit comprehension instruction

3. Provi ies for extended ¢ 1 of text meaning

()

Recommendations for Improving Literacy
The IES guide recommendsve areas of instruction for improving literacy.

When a practice is recognized as evidendmased:

1 Itis shown to have a positive effect on student outcomes

1 The research design allows one to infer that the practice led to child or
student improvement

1 Multiple high-quality studies have been conducted

Please take a minute to read these five evidencdzhsed recommendations.
(Wait time).

Why do you think the IES panelists identified these five things? (Wait and
allow for sharing).

NoticeOT A A U6 @& inAdldAThi®session is focused on taking a closer loo
at Recommendation 10Provide direct and explicit comprehension
instruction 8 6

Our goal today is to provide some tools that can be used across content are
for improving student literacy, specificallythrough direct and explicit
comprehension instruction for all content areas.

After our session today, you will be able to:
0 Describe 23 evidencebased research practices.

>

0 Identify and apply those practices to current core materials.

More information on the five recommendations can be located from the IES
website: www.ies.ed.gov

18


http://www.ies.ed.gov/

Recommen dation 2: Explicit Comprehension Instruction

21

"AEI OA xA EOI P ET O Oexdficd camprénEngion 1 A
instruction fits into the larger picture of becoming a killed reader by
ATT1TAAQGET ¢ O AANA OAEDA O Owhatdfagd oB ke
researchrsupported representation of how reading comprehension develops.
Remember, the rope characterizes skillful reading comprehension as a
combination of two separae but equally important components: word
recognition skills and language comprehension ability.

Reader factors include background knowledge and experiences related to a
topic; purposes for reading; questions asked by the reader before, during, ar
after reading; knowledge and use of strategies applied while reading that
support understanding key concepts; and the motivation the reader has to
begin and stamina the reader has to stick with the text. Text factors that
influence the complexity of the text intude language structures; vocabulary;
OA@O OOOOAOOOAO AT A T OCAT EUAOCEIT 1
The context, or situation, for reading may depend on the purpose for reading
the discipline being studied, and the environment (e.g., iachool or outof-
school reading). All of these elements become more intricate and unique to :
discipline as students advance through the grades.

Partner Activity:

, T TE £ -©UA 06T DAOOT A0 AT A ET O0OT AOAJ
your understandil ¢ T £ 3 AAOAT Ol OCEGO 21 PAh
wondering or have questions about. (If needed, partners can use the
O3UT OEAOGEUA #1171 OAOOGAOGEIT 01 ET 006 4
Conversation Placement to structure discussion.)

19



Targets for Today

* Understand how metacognition improves
comprehension

« Learn the structure of a reading comprehension lesson

* Describe 2-3 evidence-based practices improving
comprehension in specific content areas

« Identify and apply instructional practices to current core
materials

8 Hiortrue: Comprebensue Cenor

22

41 A A Uabs Gre 1@:1

A Understand how metacognition improves comprehension

A Learn the structure of a reading comprehension lesson

A Describe 23 evidencebased practices improving
comprehension in specific content areas

A Identify and apply instructional practices to current core
materials

What’s Working in Your Classroom?

What strategies, resources, activities do
you use in your classroom that works for
teaching comprehension?

23

What strategies, resources, activities do you use in your classroom for
teaching and learning comprehension (meaning)? Why?

(Have participants answer the question above by completing the following
activity. As participants share, post a piece of chart paper at the front of the
o i

the last step of the activity.)

1.

i OEOI AAh O3O0O0OAOACEAO &I O 4AAAE

Take out asticky note . You will have 60 seconds tarrite down as
many strategies asyou can think of that you use in your classroom for
teaching and learningcomprehension (meaning) (Set timer.)

Now turn to your structured partner. Sharex EAO Ul 06 OA
your sticky note.

4EATh OAEET ¢ AOGAOUOEET ¢ Uio@d OA
together to narrow your ideas downtotwo items OEAO Ul
experienced the most success with in the classroam

With your partner pair, stand up andjoin another partner pair from
another table to make aroup of four.

With your structured group, eat partner pair should share their two
ideas (for a total of four ideas shared in the group.) Then, discuss
among your group out of the four ideas shared, whabne item
would they like to share with the whole group?

Designate one person from your group téhen gowrite this one item

(@}
Qu
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on the chart paper up front.

(Once all groups have shared on the chart paper, share ideas from the list a
discuss)

Reading Comprehension is the..

«Ability to process text, understand its
meaning, and to integrate with what the
reader already knows

B Hortwest Comprehensive Certer
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Reading is a complex process that involves interactions among the reader, t
text, and the context. Maning does not reside solely on a page of text, with
the intent that the reader will extract meaning from that page. Rather,
meaning is actively constructed by what the reader brings to the text and ho
OEEO ET"x]AAgA OAAT T AEIT ARé&fettk(Fo8F calBE A

OEEO OOEE]I EETC COEAAA AU DPOEI 086

Comprehension Strategies are theé ;@
LA

Routines and procedures that good readers use to
help them make sense of texts

A Specialized strategies to
improve comprehension

What are comprehension strategies? Routines and procedures that
readers use to help them make sense of texts.

Content area literacy is based on the idea that reading and writing are highly
generalizable skills. Thus, literacy can be taught with the texts and content ¢
any field and the same approaches can be applied across the disciplines.

These strategies include, but are not limited to, summarizing, asking and

answering questions, parphrasing, and making connections. They provide
OOOAAT OO xEOE A 00111 AT @o 1T &£ OOOACQ
and because they can be generalized to improve comprehension in all types

of text, often fall under content literacy.

Comprehensionstrategy instruction can also include specific teacher
AAOEOEOEAO OEAO EAOGA AAAT AAITT 00C
of texts. Asking students questions and using graphic organizers are

examples of such strategies.

Disciplinary Literacy

Disciplinary literacy is a more specialized layer of reading. It focuses not on
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what is the same across the disciplines but what is unique or specialized.
Within various disciplines, there is specialized vocabulary, terminology, text
structures, and culture. (Shanahan, 2019)

Talking Chips Activity

Disciplinary literacy teaches students to move beyond the use of general
reading strategiessuch asmaking connections, summarizingand visualizing
toward the use of specialized reading practices for making senséthe
unique texts found within each discipline. Each discipline represents
knowledge and the ways of producing and communicating that knowledge
differently, resulting in a different approach to reading.

1 (Get a piece chart paper or type on a word documetftat you can
project.) Direct participants to also get out a piece of paper to take notes
with you. Write the following information in shortened, note taking form

o ELA: When reading a literary text, there is a range of
interpretations a reader can make hsed on background
knowledge and experiencesSome strategies may be more
applicable to literacy text structures than others. For example,
understanding the structure of literacy textis important. Literary
text typically follows a single pattern, often called story structure
or story grammar, and includes the elements of setting, characterg
plot and theme.

o History: When reading a history text or document, interpretations
are made based on a consideration of the source and context for
the information as well as a corroboration with other sources.
Understanding the structure of informational text (causeeffect,
time-order sequence, compareontrast, etc.)is important, as well
as the cultural elements of historical literacy. For example, single
textsin history are problematic, as there is no corroboration.

o -AOEd 7EAT OAAAETI C A 1 AOE OAg
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There is increased importance of close reading and thus, rereadin
is an important strategy. Precision of understanding is impdant
and there is a heavy emphasis on error detection (Shanahan,
2019)

o Scienceandtechnical subjects: WhenreAET C ET OEA(
text structures oftenD OAOAT O ET &£ Oi AGET 1
interpretation based on accepted methods for using esience. The
text provides knowledge that allows prediction of how the world
works. Connections must be made to graphs, charts, and formula
(Shanahan, 2019).

1 Readthe content (discipline) that you teachand write a specific example
of you use or could us disciplinary literacy in your classroomfor your
content that they will share with your table group.

1 (Pose the question and use Talking Chips for participant discussigiwhy
is literacy in varying disciplines important and how is it different in each
discipline?

1 Thefocus for teaching disciplinary literacy is on teaching students ways ¢
thinking about texts by developing reader identities for each discipline
to become, for example, expert readers by reading like a historian, a
scientist, a mathemati€ AT 8 971 O Ai 160 EAOA OIi
do need to teach students how to read, write, speak, and listen about the
content (discipline) you teach.

We will now look at comprehension strategies that are generalizable across
all contents.

Role of Metacognition

What is metacognition?

/

1

-

|

Role of Metacognition z What is metacognition?

An important part of comprehension strategy instruction is the active
participation of students in the comprehension process. This is where
metacognition is especially important to understand.

Definitions ofi AOAAT cT1 EQET 1T ET Al OAAh OOEEI]
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OET T xET ¢ AAT OO ETT xET Cc806 -AOAATCITE
AT A OACOI AOGET ¢ 1 1 Ad Othis means thélrdader dari C 8
think critically about her own understanding as &e goes. She is aware of her
own cognitive experience.

The keys areknowing about knowing and then doing something about that
knowledge. A metacognition example is when reading a text asking yourself
O! iunderstanding this or should | go back and rereagrior paragraphs so
this will make more sense®

The first part of metacognition is knowledge of cognition. The second part is
regulation of cognition to maximize learning.Am | aware that | am
understanding what | am reading or not and then what, if aything am | going
to do about it? Metacognition is the key to comprehension instruction.
Students have to be able to monitor whether they are gaining meaning or no
and THEN understand how to apply strategies to gain meaning.A OA 6 O
example

Last week | watched my nineyear old daughter AJ studying for her spelling
test. Her Dad asked her the words and she spelled them incorrectly. Over
and over? wrong, wrong, wrong again.

| finally interrupted and asked if we could stop. | asked what strategy sheas
using to spell the words.

O) AT160 ETTxho OEA OADPI EAAS

O7TAI 1T h EO OAAI O T EEA Ul 680A OAT AT i
COAOOGET ¢ EO UI 6O OOOAOACUeb®
O) AT180 ETI x806

| wanted AJ to know what strategy she is using AND to know if the strategy i
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working or needs to be reconsidered.

O$EA UIT O ETIT x OEAO CiT A OPAITAOO G
IT A AEAI EATl AOAe 4EAOGGO AAIT AA OEQC
guestion the next time, | want you pause and not answer right away. Try to
picture the word in your mind and then spell what you see.

,AO T A OETx UIT O EITx ) Al EO8 )
OE A Al®IGs8 my eyes. D/ EAURh jez@& A0 & O@AEOO

> Oll
O»

Teaching an active reading approach, always thinking dradjusting while
reading z this is the role of metacognition.

Metacognition is "cognition about cognitiory* "thinking about thinking ,"
"knowing about knowing." It comes from the root word "metg" meanlng
beyond. It can take many forms; it includes knoledge about when and how
to use particular strategies for learning or for problem solving. There are
generally two components of metacognition: knowledge about cognition and
regulation of cognition. Good readers have both

Why is metacognition essential to learning how to
comprehend text?

Why Metacognition ?

As edicators, we are charged with engaging young brains in the process of
learning. Reading with metacognition brings deep learngat its highest
levels.

Like creativity, metacognition is NOT an add on activity but embedded durin
the learning experience.

For example, a studentvhile readingsays,0) AT 18680 CAO EO/
TAAAEAO OADPI EAOR 040U ACAEThoe TO O
EAIl BDA£OI hétktrat®gi thh yo®uwse? Do you need to clarify?hat are

Ul & OEET EET Ceo
300AAT O 1 AU OB®IAEM8 0)) 8AIT 110 £AOOAA




OAOAAA OEA DPAOACOADE8 4EAOB0O xEAC
OAT OA8d
Strategies can be used to make sense of the text.

Students will not do well in college unless they can read with metacogion.
)y 060 OEA EET Al O0OADP ET OAAAET ¢ bPOI
what separates excellent readers from mediocre reader#. is the difference
between average grades and excellent grades. More importarfily &8 O
ultimate LEARNING Kill. 1t is the difference between knowing and

ADPDPI1 UET C8 E luddersfandihg. AT A

Structured Partner Activity

This is a big concepwith a lot of information. , AO8 O OAEA A |
synthesize the information learned on this slide. Take out your Coaksation
ol AAAT AT O8 4EEO OEiIi Ah xA xEI1 OOA
0T ET 006 11T AAGAA 11 OEA AT 0011 AATCQ

1. Partner 1 will prompt with a question listed in the prompting section.
For example, if | was partner 1, tould s&J AVhad key ideas can we
take awaye 0
2. Partner 2 would respond using one of the sentence startefsom the
responding section of the placement
3. Then, partners switch roles-partner 2 then asks the question using a
prompt and Partner 1 responds using a seehce starter.
(Wait until partners have discussed. Then, have a few people share out to v
group.Use cold calliny

Providing Explicit Comprehension Instruction:
How?

« Provide the appropriate amount of guided practice

What Warks Clearinghaouse P
hitps.ies. ed gavincoiwwips

The IES guide lists thesewvedence-based practices fodirect and explicit
comprehension instruction . 91T 086 OA /JentianAdisdneé ofithese
(point to list they created).

1. Selectcarefully the text . Although strategies can be applied to many
different texts, they cannot be applied blindly to all texts. For example
using main-idea summarizing is difficult to do with narrative texts
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because narrative texts do not have clear main ideas. Maiithea
summarizing should be usedvith informational texts, such as a
content-area textbook or a nonfiction trade book.

. Show students how to apply the strategies they are learning to

different texts, not just to one text. This encourages students to learn
to use the strategies flexibly. It also allows students to learn when anc
where to apply the strategies and when and where the strategies are
inappropriate.

. Ensure that the text is apprriate for the reading level of students. A

text that is too difficult to read makes using the strategy difficult
because students are struggling with the text itself. Likewise, a text
that is too easy eliminates the need for strategies in the first place.

. Use direct and explicit instruction  for teaching students how to use

comprehension strategies. As the lesson begins, it is important for
teachers to tell students specifically what strategies they are going to
learn, tell them why it is important for themto learn the strategies,
model how to use the strategies by thinking aloud with a text, provide
guided practice with feedback so that students have opportunities to
practice using the strategiesand provide independent practice using
the strategies.

. Provide the appropriate amount ofguided practice depending on the

difficulty level of the strategies that the students are learning. A
sufficient amount of support, or scaffolding, is essential as students
learn the strategies to ensure success

(Pass outHandout 1. Reading Comprehension Lesson Structure )
Structured Partner Activity

With your partner preview this handout by looking for the strategies listed on
the screen. Do you recognize any of these in the handout? If so, mark then
with a pen and discussow this looks in your classroom(Wait time and
monitor room.)
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Structure of a Comprehension Lesson: Before
Reading

Before Reading a Text:

=+ Set a purpose

* Preview the content and structure
+ Activate prior knowledge

« Make predictions

8 Hertraes Compretansie Center

29

In Table 1 of Handout 1: Reading Comprehension Lesson Structure you
will notice specific strategies to prepare students for reading text.

Set a purpose. Share the learning target angurpose for reading the text.
What do you expect students to learn, and how will they show their learning
after the lesson?

Preview the content and structure. What words and text features do you
see that give you clues to what the text is about? Whiatthe genre? What do
we know about the genre?

Activating prior knowledge is key to comprehension.  Prior knowledge
OAT AGAA O1 A O1 PEA AAEI ¢ OOOAEAA @
learning of new information. What readers know about the tgic and about
how to read the text before they start the reading will affect what and how

they learn both during and after reading.

These understandings may relate to commonplace or everyday knowledge
they have picked up from personal experience and s@iinteractions;
disciplinary content; text structure; text features; language structures; and
strategies for learning new information.

For example, students may come to a unit in social studies with one or more
of the following types of prior knowledgeof the time period or events that
took place in the past that relate to the unit: knowledge of the historical even
and key people; how to identify organizational text structures often found in
history texts (e.g., cause and effect, problem/solution); howo use different
text features that support informational text (e.g., headings, captions,
timelines); or how to synthesize and corroborate ideas by comparing and
contrasting sources on the same topic.

Often, new disciplinary learning is developed based gorevious knowledge.
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Students acquire prior knowledge through receiving previous purposeful
instruction, wide reading of academic and oubf-school texts, personal
experiences, viewing videos and movies, and discussing topics with teacher
and peers. As sidents engage in disciplinary literacy, they continually
expand and revise their understandings. It is important for teachers to asses
what prior knowledge is necessary for effective comprehension of new
content and what their students already know. Basedn this assessment,
teachers decide what knowledge students need to develop, how to help
students access this knowledge using a variety of resources, and how to hel
students connect what they know to new learning. It is important to note that
even when sudents possess prior knowledge, they often need reminders to
activate and connect it to specific reading/learning situations.

Table Group Discussion

1. Direct participants to take out Handout, 1. Reading Comprehension
Lesson Structure and highlight the following words in column two:
®o teachers explicitly teach and mode)

2. Direct participants to read through the list of what teachers could
explicitly teach and model before a first read.

3. Direct participants to highlight any items on the list that theycurrently
implement.

4. Then, direct participants to choose one highlighted item and share
with their table how they teach it and what resources they useany of
the itemsyou teach students before reading text.

Text Structure — What is it?

Text structure is the way in which the author
has organized the information in the text.

Examples: Problem & Solution, Compare & Contrast,
Cause & Effect, Descriptions and Lists

B Hortwest Comprenensive Center
'}

What is Text Structure and why is i t Important?

Comprehension. It gives readers a specific purpose for reading. Different
kinds of texts are organized differently because they are to be read

AEZEAOCAT Ol us 7A AiT160 OAAA A 1 AOOA
manual. Our purpose for reding directly affects our comprehension. The text
structure is a signal to our brain to read the text in a certain way.
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Text Structure also helps the reader understand what is important in the
text. Authors usually organize their text so that readers carlearly see what
EO EI Bl OOAT O 1O EOI 60 EI T OOAT O8

There are five main text structures:

1. Problem/Solution The author will introduce a problem and tell us
how the problem could be fixed. There may be one solution to fix the
problem or several different solutions mentioned.Real life example
Advertisements in magazines for products (problempain; solution-
Tylenol). Can you think of another example? (Wait time and share out.)

2. Cause and EffectThe author describes something that has happened
which hashad an effect on or caused something else to happeit.could

be a good effect or a bad effectThere may be more than one cause and
there may also be more than one effect. (Many times, problem/solution
AT A AABOA AT A AEEAAO OAdyican beetégdthed)A
Real life example A newspaper article about a volcano eruption which
had an effect on tourism. Can you think of another example? (Wait time
and share out.)

s o~ oA N

3. Compare/Contrast 4 EA AOOET 0860 POODPT OA E(
things are the same and how they are different by comparing therReal
life example A bargain hunter writing on her blog about buying store
brand items and how it compares with buying namebrand items. Can
you think of another example? (Wait time and share out.)

4. Description/List Although this is a very common text structure, |
OEETE EOBO0 iI1TA T £# OEA OOEAEEAOO A
information at the reader (or lists facts) about a certain subject) 08 O
to the reader to determine what he thinks is immrtant and sometimes
even interesting enough to remember.Real life example A soccer

Al AAEGO 1 AOOAO AAOAOEAEIT C Oi DPAOA
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for their kids. Can you think of another example? (Wait time and share
out.)

5. Time Order/Seque nce Texts are written in an order or timeline format.
Real life examplesrecipes, directions, events in history. Can you think of
another example? (Wait time and share out.)

Knowing the text structure helpsreaders to comprehend, looking for

important to pics and ideas so that they can retell and summarize the text.
Once a student understands what the overall text structure is, he is better
able to retell the story or summarize the text because he uses the structure (
the text to guide his retelling.

With non-fiction, we canalso usetext featuresto do help students gain
meaning from text.

Text Features — Handout 2

Text features include all the components of a story or
article that are not the main body of text. These
include the table of contents, index, glossary, headings,
bold words, sidebars, pictures and captions, and labeled
diagrams.

31

Text featuresgo handin-hand with comprehensionand with
disciplinary literacy. If the author wants a reader to understand where &
country is in the world, then providing a map helps the reader visualize
AT A O1T AROOOAT A OEA EIiI Pl OOATTthéd 1T £
anatomy of an animal is vitally important to understanding a text, a
detailed photograph with labels gives the reader the support he needs
to comprehend the text. Text features also help readers determine whg
is important to the text and to them. Without a table of contents or an
index, readers can spend wasted time flipping through the book to find
the information they need. Special print helg draw the attention of the
reader to important or key words and phrases.

Handout 2: Informational Text Features
Structured Partner Activity
1. Each participant uses the handout to find text features within their
current core instructional materials, teache manuals, textbooks.
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2. Have patrticipants bookmark a few examples with a sticky note and be
prepared to share with their partner.)

3. 2AAA OEA A 111 xET ¢ N OGiAcraakdndl texO |
features did you find that would help the reader more ea8i navigate
the text and provide additional information to helpthem comprehend
OEA AT 1 OAT Oeo

4. Have partner #1 write the following weighty words from the question
on a sticky: text features, help, navigate text, comprehend. This will
help keep them focusd during their discussion

5. Have partner #2 go firstin the discussion. Note that they should
identify the text feature and thenflip to his or her bookmarks to show
examplesin the text. Then partner #1 does the same.

Brain Basics: Understanding Sleep

Handout 7: Brain Basics: Understanding Sleep (article)
Handout 1: Reading Comprehension Lesson Structure

Questioning and promptingfor student reading comprehension before,
during and after reading will help to deeperstudent understanding of the
text. We are going to use this arti@ to practice the structure of a
comprehension lesson (Have participants take outHandout #1: Reading
Comprehension Lesson Structurge

, A O6 O(Tdl paticigariisthey will be your students)

Students, today we are going to begin reading an artilem the National
Institute of Neurological Disorders and Stroke on connecting our brains and
sleep.https://www.ninds.nih.gov/Disorders/PatientCaregiver
Education/UnderstandingSleep

Before we begin, we know that good readers activate prior knowledge, so wi
do you already know about sleep and the braifi?se Quick Write)
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https://www.ninds.nih.gov/Disorders/Patient-Caregiver-Education/Understanding-Sleep
https://www.ninds.nih.gov/Disorders/Patient-Caregiver-Education/Understanding-Sleep

Sleep Cycle

. AgOh 1 A0O8O AOEAA&I U(chaitdnBlidehAO OEA AE
How do yu think the brain relates to sleep(think, pair share)
Why might learning about this topic be important(told calling)
What text features (handout 2) helped y@uHow4cold calling)

Practice Round 1: Roleplay

1. Group (3-5): Decide who will be the teacher while the rest
of the group plays the role of students.

2. Teacher: Using the article, Brain Basics-Understanding
Sleep, lead your “class” through the Before Reading
Activities using handouts 1-3.

3. Students: Respond to your “teacher” by following directions
and engaging in the activities.

§ortwest Compretensive Certer
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I xh EOBO UT OO 00601 O bDOAgdEAA OC
(Read protocol and give partners time to plan mintlesson together.
Encouragepartners to use both handoutsHandout 1: Reading

Comprehension Lesson Structures andandout 2: Informational Text
Features).

, AG6 O CAO OOAOOA A 8upijoTisteh ik andxgve feediiackias

Practice Round 1: Before Reading Strategies

Before Reading a Text (using the article)

« Set a purpose Bk g o ©
« Preview the content and structure

« Activate prior knowledge

* Make predictions

§crtwest Comprahensie Certer
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needed.)
j o000 OEEO OI EAA Ob AOOEI ¢ AAOEOEOU
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Reflection 1

+ How did the teacher’s instruction help the students prepare fo read the

AEATE Ui O &£ O AT CACEI ¢ ET OEEO OfI
Structured Partner Activity

Please use thejuestions on the slide to discuss your learnig with your
DAOOT AOS wilEbk padr@G0. ATAd sdent shouldread and
answerquestions 1:2. 4 EA O O Ail\bk Baktit@6#2. The teacher should

read and answerquestions 34.

(Walk around to listen and give any needed feedback.)

Structure of a Comprehension Lesson: During First
Reading of Text

Focus on initial understanding by teaching/using
* Comprehension strategies
» Close reading
* Word-learning vocabulary strategies
» Discussion strategies

37

The next part of Structure of a Comprehension Lesson describes the essent
components of reading the texfor the first time. When students are first
reading the text, initial understanding is the goal. Be sa to clearly post and
model the strategies listed in your handout such as making connections,
visualizing, summarizing, clarifying, and making predictions. These are all
things that good readers do naturally while reading.

(Note: The reality is a lot 6teachers only have students read text one time.
Try to reinforce the importance of multiple reads (slides 4350) and that a 2d
or 3 read does not have to be the entire text. It could be several pages, a
page, or even a critical paragraph, chart, que, etc)

Talking Chips Activity

(Direct participants to Handout #1: Reading Comprehension Lesson
Structure.) You are going taead through the strategiesE T OEA O$ (
2AAAET co At AAR o6 A bikHe Bdndout Then, you will
highlight which strategiesyou use to help students gain meaning of text
during a Istread.

(Then, use Talking Chips with table groups to share strategiésey
highlighted and what that looks like(when, how and with what resources)in
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their classroons during a 1st read)

Direct and Explicit Comprehension Instruction
using Metacognition

Direct and Explicit Comprehension Instruction using Metacognition
Now | will model my own thinking.O( I I 1 & )81 OAAAET C

somethingAT AOT 60 | AEA OAT OA8 ) ETTx O
Ol )ol CIETC OI howAlisGelated mydife, iy E A AT
AbAOEAT AAOh AT A xEAO ) Al OAAAU EI
Now, | will scaffold my thinking. O & EOOO ) 81 ET c Ol
ETTx AAT OO OEEO O1 PEAh OE y 61 CI
DOAAEAOGEITJ 686 -1 AAI

Think, Pair , Share Activity

Take a look at this poster. How is this graphic helpful when learning about
metacognition? How would you explain this to students?

Think for 30 seconds.

Structured partner Activity

ci
Al

(Direct partners to take out their Conversation Placemat. They will need to
answer the question from above using elaboration and clarifying routines
from the placemat.)

1. Partner #1 share first using a sentence frame in the responding
OAAOGEITT 1T &£ OEA Owl AAT OA O AhaAdicémert
of the Converation Placemat.

2. Partner #2 ask at least one follow up question from the prompting
OAAOGEITT 1T &£ OEA Owl AAT OAOA AT A #

We will touch on annotating text in the later slides on close reading, biftyou
have timethis quick, 2 min videowould be helpful in showing participants
how annotating text helps students with metacognition?
https://www.teachingchannel.org/video/student -annotated-reading-
strategy
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Teaching Tools for Metacognition

Handouts 3 & 4 Q
+ Student Bookmarks el
* Prompting Discussion P

®
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Handout 3: Reading Strategies Bookmark
Handout 4: Metacognition -Prompting Discussion

| am going to model usingHandout 3: Reading Strategies Bookmark and
Handout 4: Metacognition -Prompting Discussion with the article,
Handout 7: Brain Basics: Understanding Sleep

, AO6O OAAA OEA OAAOQEIT OI/'TAOGIIT U 1A
section one paragraph at a time.

LT xh 1AG0 OAAI AAO 11 OEA OAAAEIC
ET OAOAOOET ¢ch AT 1 £0OE ig&finst ahddhed fanBgEEIA G

I xh ) xAT O Ui &6 O OAAA OEA OAAOQEI
Analyze/Evaluate prompt on your Reading Strategies Bookmark and the
AEl111TxETC POIibpbdg O) 11 O0EAA Al EI B
makesi A OEET E OEAO OEA AOOEI 060 DPOOD
Discuss the prompt with your partner. Partner #1 go first and then partner
#2 add any additional information you feel necessary.

Structured Groups Activity

Now you are going to look in your core instrudbnal materials and identify
where you could useHandout 3: Reading Strategies Bookmark and
Handout 4: Metacognition -Prompting Discussion . Place sticky notes as
examples that you will be sharing with your structured group. | will give you
about 10 minutesto identify two or three examples.

(Monitor and shorten or lengthen activity as needed)

Now you are going to meet with your structured group aneveryone needs
to share at least two examplesrom what they have prepared Please flip to
your examples inyour core instructional materials and explain how you
would useHandout 3: Reading Strategies Bookmark andHandout 4:
Metacognition -Prompting Discussion .
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During Reading Strategies
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Quick Write Activity

Please read the question on the slide. Quickly write some notes to share wi
your partner.

(Question on slide: How couldHandout 3: Reading Strategies Bookmark and
Handout 4: MetacognitiorPrompting Discussion hep all students and not
just good readers, during the reading of text?)

Partner #1 goes first and then partner #2.

Structure of a Comprehension Lesson: During
Second Reading of Text

Focus on deeper synthesis, application, and
analysis by teaching/using
* Inferences (to apply)

- Close reading (to apply)
« Discussion (to respond to text in writing)

8 torteest Compahensive Conter

41

The second reading of the text should focus learning on a deeper synthesis,
Apbl EAAOETT AT A AT Al UOE®G ORWAOOEIACS

1 Inferences (to apply)
71 Close reading (to apply)
1 Discussion (to respond to text in writing)

A2OAAA AT AOT 60 1 AAT Areatlifg, of the Aekt.At cakl |
mean going back into portions of the text to do a deeper analysis, eve
referencing text features.

What is Close Reading?

8 torteest Compahensive Conter

, AOB O [EEIOs® @ading. (RE&ad definition on slide.)

The Common Core State Standards emphasize more than a list of skills or
abilities that students must master at each grade level. It also promotes the
idea of close reading. According to close reading proponents, meaning resid
in a text, and to gain access to this meaning, readers must read the text

Al T OAT U AT A OAPAAOAAI Uh xAECEEI C (
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heavily on evidence drawn fromtheDA @0 | OAOEAO OEAI
background knowledge or from external sources, such as the teacher).

It is not a teaching technique per se, though its proponents believe that
students should be engaged in this practice by their teachers regularly in
order to establish it as a habit of mind.Close reading refers specifically to an
active process that involves the careful and thorough analysis and evaluatio
I £#/ OEA EAU EAAAO AT A AAOGAEI O 1T &£ A
craft and structure (Piercy, 2011), and, perhaps, its connection with other
texts (Adler & Van Doren, 1940).

43

Take a minute to read some of theesearch on close reading .

Weighty Words Activity

1. Direct participants to take out a sticky note. Then, direct p#icipants to
silently read through the information on the slide.

2. At the end of reading, they should identify 5 words from each bullet that
AAOOU OEA OxAECEOGS T &£ | AATET C

3. Then, they should turn to their Structured Partner and share their words.
Which words were the same as their partner? Which were different?

Close reading requires a deep, thorough, and critical analysis of the ideas in
text and the ways that the text conveys those ideas. As such, readgis
engage in close reading successfuliynust be able to paraphrase and
summarize text information, to identify main points and key supporting
AAOAEI Oh AT A OF AOAI OAOA A1 OE OEA
regard to vocabulary, text structure, use of literary devices, and graphic
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significance, and logic (Elder & Paul, 2004, p 37). Analytical reading, deep
reading, and critical reading are all at least partial synonyms for the ideas
inherent in close reading.
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